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INTRODUCTION

THE MOBILIZING PROJECT: PROVIDING
INSPIRATION AND A FRAMEWORK FOR CHANGE

Given the opporturuty and a methaod, a community will respond ta canng tor its needs
and has within itsellf the resources to meet these needs.” This statement summarnzes the
tounding principles of the Bahay Tuluyan (Drop-in Centre) for street children in Manita
Expanding it to "Given the inspiration, opportanity and a method makes 1t retlect the
philosophy behind UNESCO's mobihizing project to combat illiteracy It s a phflosophy
which ackriowledges that commumties, be they rural villages or national governments,
can hind selutions to therr problems, bl;lﬁten tack the mitial spark and tramework for

realiing their potential

The mobihzing project applied this phitosophy to the problem of ilteracy facing
many communi:es Recognizing that illiteracy often stems from a lack of participation
n primary educabion, especially among airls and children i rural areas, the motuhzing
proged t aimed et stmulating governments and nternational organizations to take action

toward increasiny primary education participation by providing models of success.

Under the project tramework, UNESCO selected six demonstration projects which
were successtul in expanding primary education, particularly i rural areas and among
urirls The projects, representing diverse geographical areas (Latin Amenca, Asia and
Afnca), achieved their successes through a vanety of educational approaches. Some
addressed the problem by improving the formal education system. Others looked at
complementing the formal education system with non-formal education alternatives
All the progects succeeded in expanding pnmary schoeol participation to out-af-schoot
populations, they shared the potential to inspire and to bacome role madels for other

cammymties

To realize this potennal, the mobilizng project assisted  the  six projects n
documentng and dissenunating ther methods of success As g result, seven workshops
on eduycational innevation involving over 200 parbicipants from twenty three countnes,
wore held  Documents covernig a vanety of issues such as innovabion design and
strategies for street children educators were pubbshed, videos which bring to hite the

st cesses in Chile India, China aivd Sudan were produced

These activities provided educators and policy makers not only with new strategpes
tor combating problems facng prmary education but alvo with g new vison change s
posable grving them the owpiration, opportunity and methods needed to respond from

within themselves to the needs of therr communities
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C $1X SUCCESS STORIES

Six APPROACHES TO THE UNIVERSAU.ZAHON
OCF BASIC EDUCATION

As well as providing roncrete maodels for expanding participation in basic education, the
wx demonstration projects selected by UNESCO also tlustrate the variety of approaches
needed to achieve universal education. There 1s no one ‘correct” model for structuring
education to mesl the needs of d..erse populations Policy-makers must adapt
mnovations to the context in which they will operate rather than forcing the context to
adapt to the innovations. Rather than trying to torce rural children who must work on
farms into formal education systems, the PROPEL project accepted the constraints of the

environment and developed educational alternatives around these conditions.

The tollowing pages provide descriptions of how the policy-makers of the six mobilizing
projects were successful in developing structures to meet the needs of their populations
in Chile and China policy-makers decided to make improvements within the tormal
education system, while non-formal education aiternatives were the answer 1o successtul

mnovation 1n india and Sudan, and for educators working with street chiidren.

SiXx DEMONSTRATION PROJECTS

PROPEL : Developed by the Indian Institute of fducation, PROPEL

Pune, India (Promoting Primary and Elementary Education) stnives to
increase the demand for primary education in rural areas by
establishing community ownership of education. PROPEL
uses non-formal learming centres to provide access to out-
of -school rura! children, especially gtrls.

900 Schools Project The Chitean Ministry of Education uses positive ciscrimi-

Chile nation to improve the learning conditions of Chile’s lowest
performing schools. Project dimensions include repairing
infrastructures, teacher training, providing matenals, and
atter-school workshops.

Joint Innovative Project  JIP aims at increasina primary school participation through
Ganezu province, China increasing access ta pre-school education, teacher training
and increasing community participation 1n schools

Quranic schools fxarmines models for reforming Quranic schools 1n order ta

Sudan bring them into the structure of providing basic education
for all. Strategies include bringing modern subjects into the
curncutum and training teachers in new methodologies

Village schools Luoks at mobilizing community resotrces in the univer
Senegal salization of primary education

Street children Ams o document problems of street children, increase
worldwide pubhc awareness of the problems and document successful

methods for educating street children
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IMPROVING FORMAL EDUCATION
IN CHiLe AND CHINA

CHILE’S 900 SCHOOLS PROGRAMME: IMEROVEMENT
THROUGH POSITIVE DISCRIMINATION

hile’s 900 Schools programme, launched in March 1990, aims at nr.proving education
N the country’s lowest performing state primary schools through using ‘positive
discnmination’ to inject these schools with new means of reaching students. The
programme seeks to involve all levels of the educational structure-government,
adnunustrators, and teachers-and to extend into the community ¢ that all people take
responsibility for the educational process. The underlying philosophy for the
pedagogical mnovations within the programme is to respect the child's environment

and use 1t as a springboard for learning The programme implements change along five

dimensions

Improving infrastructures

The most unmediately recognizable problem besetting the schools selected for the
programme was the dilapidated condition of school buildings due to broken windows,
Inadequate sanitation systems, poor lighting, etc. The physical structure of the schools
did not create a positive environment for learrung. This problem was addressed by
investing 34 million in reparnng 800 schools. Repairs included pamnting classrooms,
fixing windows, installing washrooms and bringing in new furniture In addition P-900's
togo and positive slogans such as 'In this school, everyone tearns’ were painted on school
buildings in order to create & sense of pnde and belonging. Making these improvements
Created a more positive learming atmosphere for students and helped change communi-
ty attitudes as well As poor families accustomed to receving very little saw the resources
being put into the schools, they became more interested in trying to contribute towards
rebulding the schools as well. A sense of digmity and pride was instifled within the

commumities tor their schoals

In-service training

Teacher workshops, held once a week at the schools, provide teachers with new insights
into haw to work with their impoverished pupil populations. Teachers are introduced to
more interactive and child-focused teaching methods for instruction in reading, writing
and mathematics The workshops allow teachers to exchange ideas and increase their
pool of strategies for reaching out to therr pupils in addition the workshops sensitize
teachers ta the social and cultural backgrounds of pupils which affect the learning

process

0 alt areas of mtruction, teachers are encouraged 1o begin from the child's experience
in wnting, tistening and thinking. teachers draw frum the daly expenences of the
children, listen to the childrens stonies of daily lfe and then incorporate these
expenences into lessons The workshops encourage teachers ta take the children out on
reading watks 10 arder to observe written lanquage in the environment such an street

Mgns, pusters and advertisements at the market, thus allowing pupils to relate tearning
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to their hte nutside the ctassroom and encouraqing them to become more aclive parti

wpants i the fearning process

The workshaps &bo help to increase the teachers’ confidence i their atuty 1o reath
dnldren Teachers are na longer left alone n the classronm, but have new toois and
restored enetgy to help their pupils As teachers exchange ideas orr effective strategies,
they reabize the valuable contribution they can bning to the learning process, they move

trom being passive technicians to active protessionals

Special support materials

In order 1o support teachers in the new methods they are learning in workshops, schools
are provided with special didactic materials tor mathematics, reading and wniting such
as fannel boards and tlash cards Classroom hbraries contaiming about forty books each
were set up in fiest and second grades. These hibraries sumulate the pupils’ interest in
reading by providing easy access to buoks. [n addition the libraries help to link school
with the home environment as puptls are able to borrow books to take home Schools
are also provided with tape recorders so that pupils can record oral stories which are an
mtegral part of their culture, once agan reinforang the tink between therr own

environment and thdat of the school.

Textbooks

Another weakness of the selected schools was the hmited number of textbooks m
companison with other schools The Ministry of Education distributed extra texthooks to
these schoals 125,000 1in 1990 and an additional 185,000 in 1991 The textbooks

were thase used in other schools

Community involvement

The most innavative part of the programme 1s the afternoon workshops tor children
with learmning difficulties which are run by members of the community under 30
The warkshaps are held twice a4 week for two hours with the goal of raising the
children's self esteem, creativity and sense of responsibility towards learning
One monitor trom the province of Talagante sums up the objectives of the workshops
by saving ‘We work with children who have leaining and behaviour problems, and iow
it esteeny They feel worthless, margmahzed and dassified as weak We treat them as
people and \hnw'lhnm they are valuabte tn us, ther fanuly and the community for us,
the chaltenge 15 ta change their athitude, to make them value themselves and see they

are capable of doing things

The workshaps heip the children entolled. bat they also help to establish stranger hies
with the community s the motitors who ran them are members of the ompamty
et ted by the schools Selection crtena vary from reguon to region, but in generat a
wcondary schoot diptoma s required e addition to organizing the activities for the
Children manton are expested 1o keep i touch with the schaot director and ¢tassroom

tac b and establish a relatiomnship with the fasmies n arder Lo keep theny informed

3
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of the chiidren’s progress i 1992 somwe 2,500 MOLUTIG COmIMUrty Menibers v
trarned to run the workshops Trs traming hetDds 1o increase e outioor ol thie Mmoo,
A well One mwndor vy Belare workng tor the P 900 1T didot have a tuture Now s

A Moeretor b oan become 3 teacher s assistant That s what T want 1o an

Keeping the programme flexible

Although the P-900 programme was developed at the nationat level by the Abnear, of
tducabion. university researchers and non-nevernmental organizabions e Bas been
a consaous effort 1o prevent the programme nnpl(*me.fnAlu_m trom developing nto an
overwhelmimng bureaucracy At the central level there s a smiall team (Aive full-bioe and
eight part timed ot adnunistrators and advisors respansible for managing  the
progranmime The tearm's main respansttulity s to advise tocal co ordinators and to
provide technical assistance tor establshing workshops and travung VWhile the hase
framework of the programme « tu be followed, local co-ordinators are endcouraged to
adapt the framework to each school's needs. By allowing for adaptation, sChools teel a
greater sense of responsituhity for the programme because 1t gives them the opportusuty
to implement their own idedas This balancing of centrabization and decentrabization i
what aflows the program continual development as schools adapt the mam deas to
thew wparticalar Grcumstances  Also, by decentralizing rospmmh:m.\_ the P.Y00
programme achieves its goal of lustrating the fact that education o the responsibility
ot ail  eftort tfrom the central government, from nun-governrmental organizgtions ard
tram ocal comnunities s needed tn make schanl an ettec ive place of learming tor ali

children

CHINA’S JOINT INNOVATIVE PROJECT
(GANZU PROVINCE)

JIP comes to Ganzu province

n 1986 the Chinese gqovernment announced a national mandate by the end o the
century, ail Chinese cheldren would have mine years of compubiory schoolng ok
province swas left to deade how best to meet this obyes tive hased on the needs of i1e

population

I 1986, Gansy province o Northwest Chima, with o terran vaeysag from b
tairenland 1o desert to tugh platean, conssted mamiy of o roral popapation abost BO
per cent I recent years, the province had failen beband o soco economee standing
and otten expenienced tood shortages (s enmbment rate n promary edon abor was 10
per cent hetow the natinnal avenage and 1984 statistn s indicated that only a0 e
chldren Biooshiedd prumary schiaol Tacung the oaecaomend s nuandate on cdue ataon

Ganyo Paovingce Turned o the Jomt innovative Projedt (JP)

Develnped by UNESCOYs Ponogal Regronal Oftice for Agaand the Paofic (PROAL ad

thy tlveraty of Wi atorn Agstralia 1 ay at Were ey the achuevement ool oo

10
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chidren in primary education in Asia Ganzu province was accepted into the programme
in Aprit 1986 following a visit by provincial officiats to Thatand and Pakistan to obsente

{tPn action

The JIP framework

1P was founded on the assumptions that there are four leaaing factors - lack of
preparation for schoaling, irrelevant teaching materals, poor gualty of teachers and low
community Involvement - in the underachievement of children in Asia To combat these
problems, {iP developed along four dimensions increase In access 1o pre-school
education, improve teaching matenaly and methodology, improve training for teachers

and increase community involvement.

Pre-school training

The isolat:on experienced by children in rural areas often makes them dl-prepared to
enter prnimary schools because they lack the social skills necessary to succeed In
addition, they often have hmited exposure to literacy or numeracy and begin primary
schooi without a background in these concepts, compounded with high expectations of
being able to learn rapidly. This often leads to frustration and eventually a rejection of
the school environment. However, when children have already been exposed to
concepts and given an opportumity to develop social skills, they enter pnimary school

with reakistic expectations and with the capacity to learn.

Recognizing the importance of pre-school, Ganzu province officials invested n
improving access to pre-schools bv opening up more pre-schools throughout the
province Access increased from 57.6 per cent in 1986 to 85 per cent in 1988 To
complement the new schools, parents were trained 1n the concepts of pre-school
education to encourage exploration in literacy and numeracy 1n the home This provided
thildren further preparation to entenng school and increased parental involvement in

education ang helped them to better understand how children learn

Moving beyond ‘Chalk & Board’

One cnticsm of the educational methodology used by Ganzu province teachers was its
tocus on lectunng from the chalkboard in a teacher-centred style rather than using
active learming methods to engage the students |I? introduced teachers to innovative
methads which encouraged active partiapation and encouraged them to study the
curmculum and synthesize their ewn experience into the curniculum topics, drawing
from daily bfe when addressing curniculum topics Out-of-class attvities were another

way of making the learming expenence come ahve

In order tancrease ther pool of resources, teachers visited other schools to exchange
weas they taught one another how to make visual aids with low cost matenials
With the help of JIP staff they began publisiing o weekly instructional innovations
newsletler to keep deas towing  Ths kept teacnes s well.informed and maintained thew

it ation il level

11
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Improving skills

Although the innovative ideas helped teachers o improve their methogology, o
remained. necessary to improve the overall levet of teachers. Of 120,000 teachers in the
schools, anly 70 per cent had tour years of secondary traiming The Satellite Education
Centre was established so that teachers could complete the necessary training  Some

5,000 have done so

Mobilizing community efforts

The goal of Gansu province was far schools to become a tocal point of community
gathering Rather than schools being wviewed as restncted areas, officials began
welcoming parents and the commumity into them Famuly visits were arranged, schuol
boards were established  parent-teacher cards were created to heip keep parents
nforrned of thew ¢nild’s progress and parent schools were set up to encourage further

development

All these activities led to increased understanding of how children learn and a greater
interest N supporting sthools. Among the 100 project schools a total of 500,000 yuan
has been donated from community organizations and individuals toward improving

facliues, teacher training and other project activities

JIP expands

JIP began in 1986 with 100 <chools in Ganzu province As a result of its success in better
prepanng students for pnmary education, improving teaching techruques, and
increasing commurity interest in education, JIP has expanded 1o 1,000 schools in five
provinces Although the four dimersions of the project framework remain, each

province has tadored the dividual activities to meet the particular needs of thew

sehools

NON-FORMAL EDUCATION ALFERNATIVES
IN INDIA, SUDAN AND SENEGAL, AND FOR
STREET CHILDREN

PromOTING PRIMARY AND ELEMENTARY EDUCATION
- INDtA's PROPEL rROJECT

Community ownership of education

PROPH . begun in 1979 by the Indian Institute of Education, aims at the umiversabization
of prmary and baske education through mabilizng commumties around the need tor
education The mitialing phalosaphy for PROPEL comes trom educationalist | P Naik
wha holds that the key to educational success 1s i community ownership of education
Commaonities mast value education and be active particpants m the cdueational

ot esyn order tor there Lo be a demand for edicatinn

12
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Non-formal education: a practical alternative

In addibon to recogruang the need tor community ownerstp, PROPEL also recognizes
the constrants facing childsen in rural areas Lo attending tormal schools Due Lo ther
matnhity to attend school durning the day because of work required at home and in the
tields, many chidren  especally girls — are mussing out on education. 1ts necessary tu
provide practical, non formal education‘alternatives to formal schooling which fit the

context of the children’s hives

A combined framework

By combining the concepts of commumty ownership of education and non-tormal
education, PROPEL has already helped 137 villages increase educational participation
through Village Education Commuttees (VECs) which establish and mantam non-formal
education centres known as Aapla Varg (Our Class) These centres welcome students
two hours each evening after the workday has finished and use educational methods
which focus on the daily experiences of the students. In addition to the centres, PROPEL
has aided VECs in creating Thitd Recreation Centres (CRC) aimed at reaching pre-school
age children in order o iniiate them to the learning process and Waomen's
Development Groups (WDG) which focus on child development, health, nutritton and
sorghzation Thus entire communities have become invelved in the ¢ ducational process

reaching toward the ultimate goal of universal education

Village Education Committees (VECs)

VECs, made up of mndividuals trom the community, representatives ol the Panchayat
{elected village counaly, teachers and parents, are respansible for assessng and then
providing for the educational needs of the village Once assessment 1s made, VECs select
and provide on-going training for teachers at the non-tormal education centres, provide
space for the centres, and mobilize parents of non-school-going children VEC is the

reflection of PROPEL's philosophy af community ownerstup

Involving the cormmmunity 0 the educational process results in atizens beginning to
appreciate the value of education and changing their attitudes toward education
Thus 1s dlustrated 0 two contrasting comments by parents A mather once said to het
daughter 'Who will help me i vou spend all day counting, counting, counting. in that
school of yourst Then you come back and get stuck with homework! Didn't | tell you
school s for boys! Girls should be home  with their mothers, the hittle habies and the

amimalst’

But after experienang the ettects of PROPEL maothers now comment

We must make our «hiddren hterate After 2 ihey can’t depend on farming any more
Ras are erratic here S0 they need an alternate moome  a reqular joby’, "Carts shoutd
ako be taught Lo become independent Its time for them 1o stand on their own teet

Wwe must educate our daugbters as well as our sons”’

This change in atlitude resalts from parents feeling part of the process rather than

13
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sunply onlookers They become responsible for thear children’s destiny and are given the
abiity to educate ther children while at the same time maintaining the farm whuch
supports the farmdy 1t allows them to ook beyond the present into the tuture and see

a change tor therr chitdren.

Aapla Varg - a place of their own

The magie of the Aapla Varg s the ownership pupils feel toward them just as o 13
important for the community to feel active m estabhishing education centres 1t 1s equally
important for students to feet involved in thewr education The name itself - Qur Class

gives pupils a sense of ownership.

Teachers enhance this sense ol belonging by developing lessons around the daily
experiences of the pupds Teachers aim to take abstract thecries and translate them into
concrete examples. Mathematics becomes a lesson in buying produce at the market or
deterrmiming how much tirewood 1s needed Literacy i1s related to reading street signs

and bus maps

Another cntical aspect of the centres’ lasks 15 increasing students’ sell-esteem and
producing a joy of learning Tha centres provide the time and space tor children to retax
and enjoy themselves, and to experience the joys ot childhood which are often lost in
their dally hives of work [t 15 for these reasons that the pupls return each might to the
centres Rather than teeling frustration at not being able to participate due to the
constraints of thewr daiy lives, pupns are turned on to education by the enjoyment

expenenced at the centres

Expanding to the entire community: Child Recreation Centres
and Women’s Development Groups

As parents began to appreciate the value of educating therr school-aged children, they
also began lo see the importance of providing toys and piaytime for their younger
children This 15 what lead to the creation of CRCs These are pre-schools which run tor
two hours every morning and allow 3- to 6-vear-olds to enter into the educational
process and prepare them for entry into either formal or non-formal pnimary schools
Teachers report that as a result of time spent in these centres, children enter schoal with

improved soctal behaviour and physical co-ordination

Anather extension ot PROPELS integration into the community hte 1s WDGs. While the
tacus of these groups 1v on distussing child development, the sessions also mtroduce
women tossues such as iteracy, technology, energy and sanitation As a result women
gain confidence and an appreciation for education which was once waccesstble 1o

them One women shares her experience

i told the women of my village to come (o the Women's Groups meetings They can
learn sa many things here, ike writimg their names. reading the names of bus stops and
stations | told theny that they would feel much happer f they don't have to ask
somebiady o help them  They realize the importance of education, and so now they

came regulardy 1o our meetings

14
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The importance of teachers

PROPEL also recogmzes the importance uf teachers withnnt non tormal education
Teachers are given preparatory traming before dasses begin, which s followed by
Teqgular 0 service traming sessions These take place n the field and allow teachers ta
exe hange ideas on non-formal teactung methods At feast eght 10 ten traiming sessiany

are held each year

A change to formal education

These trairung sessions have not only helped teachers at the non-formai eduration
centres but are also being requested by teachers in formal schools as they toa recognize
the benefits of making concepts relevant to the students in therr classrooms Thus

PROPEL 15 able to change the existing structure through operating from outside.

Mobilizing demand for education

PROPEL has been successtul because 1t had the vision to recagnize the importance of
demand tor education  All etforts 1o supply access 1o education are futle if the
commutity does not have a demand for such access By working from a demand rather
than supply approach in planming, PROPEL mobilized demand which n tum brought
the respansibibty for sducation to individual communities. Once communities began to
value education, they were able  with the quutance and aid from speciahized
organizations such as the Indan inshitute of Fducation 1o create their own supply of
educational access within the framewaork of Aapla Varg, CRCs and 'WDGs, thus moving

closes to PROPEL'S anm of universalizing pnmary and elementary education

ADAPTING QURANIC SCHOOLS TO A MODERN SOCIETY IN SUDAN

The development of two systems

rom the arrival of klam i the seventh century untif the arrival of colomalism in the jate
nineteenth century, Quramic schools were the sale educational institutions jn Sudan
Their educational role was to provide people with essential knowledge and training tor
te within Tslamic society  The mam methodology employed was (and remains) the

ieartung of the Quran, the primary source of the tslamic rehigion

The artival of British colomalists in the fate mineteenth century breught a new torm of
education which focused on secutar subjects such as mathematics and science hut did
net exclade the teaching of the Quran as a subject The aim of these schools was to
o ate people m technical skitls which would allow them to succeed in g madern state
Rather than attempting to mix the two systems, the government allowed the two

systomis ta aperate ndependently of one other
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Thas twer parallel education systems developed - one locusing solely uo tebgions
studies, 10 particular the dearnimg of the Quran, and the other focusing manty on o
western madel of schaolng As the twa systems ranan parallel, most parents werc frew
iu chuose between them, some however, partculasy i rural areas. had no chonce

ety Quranic schools were avaidable in these areas, mainly because the colomgl
government wwds 0ot nterested 0 umiversalizmg education and local conunynilies

preterred the Quramic schouls, whh they trusted

Attempts at combining systems

Throughaut the twentieth century attempts have been made Lo estabilish structures which
would allow pupils to move from one system to anmhér‘ thus allowing them to follow
both religious and "modern education” While pupils in ‘madern’ systems had the opton
lo study 10 the Quranic school on a part-time basis, Quranic school pupils could only jon
the ‘modern’ system of they sueceeded 1in .passmq a test to prove that they had reached
Grade 4 pnmary achieverment levels, in which case they could continue their education
through the ‘modern system’ as full tme puptls A special scheme for this purpose i
operated by the Ministry of Fducation. However, its impact s hnuted as it s stll under
e'xpmn;went‘mor\ Moreaver, the magonity of the Quramic schaol pupils do nnt like 10 take

the test and many of those who dn take and pass it have dificulties at Grade §

1990 — Universalization of basic educatian

Followng the 1990 World Conference on Education For All {jomtien), the Sudanese
government reathirmed its commitmieni 10 a pohcy to provide primary educ ation tor ali
s Cinldren However, at that time 15 per cent of the prnmary-school-age Children were
enrolled 1in Quramic schools and 30 per cent of the children in rural areas. As these
children were not receiving basic education as described in the dacuments ol the
jJomtien Conference, there was a need to reach these children Since attempls to cross
over petween pnmary and Quranic schools had not provided concrete answers it was

decided 1o retorm Quranic schools

Characteristics of Quranic schoals

In addition to the emphasis on the teaching ot the Quran, Qurani schools bave o
number of other charactenstics which distinguish them from primary schools They are
community supported and directedd, with very simiple buddings and teachung materals
Classes are of mixed age groups with one teacher traned pimanby in the teaching of
the Quran Curnicutum focuses on tearming of the Quran ublizing ndividual mstraction
and peer teaching Memonzation of the Quran is the objective ot each pugni and once
suscesstul pupnls mav go on to stndy other Bslamic soiences At the workshap on
Quianic schoals beld in Khartoum from 2024 January 1993 4 number of other

chatactenstics were alse pomnted out
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@ The Quran s laught not as an ordinary teat, but as a source of

knowledge, taith, piety and civilized behavicus

W Teaching s individuabred and the teacher iy assisted by senior students
who take care ol supervising the newcomers and teaching them the

atphabet

B The Quramic schoal has the capacity 1o overcome the barners of age
and ume It caters for pre-school, prmary and adult education with no

restnichion on,age. either at entry or exit

B/ The students are tramed to be self-rehant through working on the
school farm 1n the rural areas, collecting water and wood, prepanng their
own food, washing their own clothes and, 1 some places, manufactunng

ink and pens from local matenals

B A reformed Quranic school can be a model for reconciling tradition
with modernity. Some schoolk are providing techmical and vocational

traiming

8 The schoolday starts at dawn and ends late in the evening for the older
children; tuttion and board are free, bul parents can make a voluntary

contribution «f they so wish

How some Quranic schools have incorporated new ideas

The main crtiosms of Quranic schools which must be overcome for them to be
convdered as an acceptable institution of basic education are the imited curriculum,
use of memorization over acive learming, the lack ol adequate extracurncular activities
such as sports, arts or drama which encourage social development and creativity, and
nadequately traned teachers. During the course of the project, it became ciear that
Quramic schools in Indonesta, Pakistan, Sudan and other countries had started to
maodernize therr Qurame schools' the curnculum had been expanded to inciude modern
subjects, learning matenals and techrmiques were improved to motwvate students; staff
wete retraned and new teachers with knowledge in madern subjects were brought in

to work alongside Quran master teac hers

in doing this. the Quraric schools did not lose their community sprnt, simphcity of style,
mixed age groups or use of mdmidualized and peer leaching Rather, the reform
maintained the madel which works welt at reaching populations otherwise missed by
the primasy schools such as rural populations and adults, as it enhanced the existing
sructure so that alb m Sudan can bereht trom the combnration of religuous edication

and the deas of the modern waorld

As a follow up to the Khartoum warkshop, the Sudanese Goverament took other

Coneeele measures to turther accelarate the process of maderizing and developing the
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Quramic schoal The fist measure was the faunching of a national project for the

m-service tramimg of Quranic school teachers mivolving thousands of teachers Lo be
tramed primarity in pedagogical practices and schou! management it wall itntaally run
faor ten years The second measure was the setting up of a tugh-tevel committee to
examine ways and means of developing the curniculum ot the Quranic schoot with the
view to making it mare responsive to the matenal as well as the spintual necds of the

learners in a rapidly changing world

Bridging the gap

As stated by Protessor Awn Al Shanif Qasum in his 1991 report on Quranic schools within
the general education system of Sudan, 'The am [of improving Quramic schools} 1s to
narrow the gap bétween the two systems of education so that, n the end, they form a
single integrated system, capable of meeting the inteliectual, spintuai and social needs
of the nation while at the same time satistying people's aspirations to fife 1in a modern

world based on scrence and technotogy

SENEGAL MOBILIZES COMMUNITY RESOURCES

Bringing villages together in the Fleuve region

The Fleuve region has been suffering from a draught which has caused extensive
migration out of the viltages toward large cities and foreign countries In order to help
stem this mugration the Federation des associations villageoises de Fouta (FA-FOUTA)
was tormed in 1985 The Féderation, which currently includes delegates from thirty-
three vitlages. began with two delegates from twenty-seven wvitlages with the intent of
cu-ordinating educational resources 1n the region in order to increase participation in
education and thereby help to tmprove daily ife in the villages and stem migration. The
Federation, supported by the Umion generale des travailleurs seneqgalass en France
(UGTSE), helps villages to establish Iiteracy and vocational traiming programmes which

eventually lead to income-generating activities

Mobilizing community volunteers

The key to the Federaticn’s success with mcreasing f:lera(y in the reqion has been 1y
success i recruiting local volunteers for the hiteracy programmes The volunteers
mobilized include former drop outs and new-literates  they continue their educabion
through helping others to learn Lasting usually for one year, the mutial iteracy
programme Gtiizes the students” mother tonques which aids in the capid acaquisition o
practical hteracy skidts The programme also uses theatre activities such as song, dance
and skits 10 help learners express themselves Once basic bteracy skidls are tearned,

learners move to the second step of the programme, the acquisition of vao ational skitls
p
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Vocational training to improve the quality of life

tollowing fiteracy tramung, students are given instruction in practical skills such as
sewing, dyeing and health These are skills which will enable the community members
to improve thew daily hie and eventually lead to training in income generating activities
The health courses are particularty helpful 1o the vilage women, informing them of how

to betier care tor thew children

Creating a synergy between education

and socio-economic activities

By crealing a programme structure along the three dimensions of hteracy, vocational
traung and income-generating training. the project dlustrates to community members
the Ynk between edutation and success with socio-economuc activities. As community
members, especially women, become more informed, their attitudes toward education
change as well Education 15 not seen as an abstract concept but becomes a practical
means of survival Villagers realize that if they can learn skifls related to farming and
water prodiction they will be able to better meet their own needs They want to learn
to fix water pumps themselves rather than being dependent on labour which may take
weeks to arnve and which 1s expensive. This inspires the community members to seek
education and hecome motivated to learn. They realize that through education they

can improve viilage hife rather than having to escape to work 1n the cities

Increased motivation and improved attitudes

The success of the federation's efforts can be seer in the increased motivation to learn
and the general improvement in atutudes toward education. The migration rate has
deciined and educational participation increased By mobtlizing their own resources and
working together on common problems, local villages can create the needed synergy

between education and socio-economic vitality.

STREET CHILDREN: TWO CASE STUDIES

Acknowledging that a problem exists

etore a problem can be solved, 1t must be acknowledged. For decades the problem ot
street children has been ignored, hidden, left off of social policy agenda and left out

ol natinnal statistics. Programmes which tried to assist street children recewved Dittle or

" no funding bedause of this lack of recognition, and street chuldren hved in fear of potice

and sonal agenaies who treated them as @ menace 10 be punshed rather than as

childdren in need of love and assistance

However, 1n 1990 {ollowing the jomtien Conference, the problem of street children
receved mternational recognition as UNESCQO assigned a programme speaiabist to study

the protlem The Grst step towards a solution  recogrition was taken The speciahist’s
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work has concentrated on idenUfying the problems facng street children globally,

rtentifying the most engaged and effiient programmes currently working with street
chidren, providing outlets for an exchange of ideas on approaches towards solving the

problem and then developing a strategy for supporting the efforts of programmes

working with street children

The main assistance an organization ike UNESCO can give s inking projects together,
thereby helping them learn from one another, working with governments to recognize
protiems with their countries so funding will be provided and promoting public

awareness of the problem so thar independent donors and communities will become

active in the solutions

Over the past three years UNESCO has worked toward this eftort Workshops have been
held in Manila and Rio de {aneiro, and a book about street chitdren in Africa, Fleurs de
poussiere, has been pubhshed. Twenty-three case studies from Asia, Latin America and
Africa have been prepared for publication, presenting an overview -f the current
situation of these areas where the majority of street children ive The following are two
examples of the work beng done. The first, Lima, Peru, demenstrates the transition
period which must occur between street hite and integration back into formal schooling,
the work torce and family fife; and the second, rdania, the Phiippines, illustrates the
Child-te Child teaching method which has been a successful nen-formal education tont

usedin reaching street children

THE LIMA PROJECT

In 1988 Dwight Ordones took the first step towards helping the street chidren of Lima
he began 1o study the probiem His research which evatuated the situation and possible
solutions, was sponsored by the Centro de Informacion y Educacion para la Prevencion
del Abuso de Drogas (CEDRO) a non-governmental agency created in 1986 for drug
prevention. By March 1982 an mtervention programme had been designed and CEDRO
began negotiating for funding and locations to establish ‘open homes for the street
children of Lima In early 1989 a team of eight educators wa- formed to begin the first
contact with the children later In the year. In May 1990 the first two homes were
opened By November 1992, five homes had been opened covenng the four sones
of Lima with a concentration of street children The programme staff currently consists
of the co-ordinator (Ordone?), twelve admiristrative staff, twenty-five educators (five

per house) and a soual worker 1in each house.

Open homes

The doal ot each home s ta provide a transiion period for the children from street hfe
back into mainstream society  The set abjective 1 to have each child spend no more
than ten months within the home before being moved on into schoot or the wark force
and back nto fanily bte Dunng this time the child's physical needs of food, shelter,
ciothing and medwal assistance are met, and through the activities in the home the

child s gradually resocalized towards 4 more stable hifestyle

2f)




Q

E

Aruitoxt provided by Eic:

RIC

Redefining culture

The first major obstacle confronting the hames 13 to reonent the children away from the
bad habits which define street hfe On the street children are pressured into taking drugs
because that 1 the norm The homes attempt to redefine norms and enforce them
using the same peer pressure which 1s used on the street. The new norm becomes "o
drugs’. Children are made aware of the house rules upon entenng the hom.e Those who

fail to comply face sanctions and possible expulsion to be decided jomtly by the children
and aduits of the home

Because of the ditficulties i convinang chitdren to conform to the new norms of the
homes, there 1s a continual mix of ‘stable’ and "nstable” children in the homes This can
Have posiive and negative effects as one group influences the other However, it 1s
important that the project staft adapt to this dynamic, for this s what prevents the
homes from becoming “closed’ environments where children who have more difficulties

in becoming 'stable’ are not aliowed the time to develop at thewr own pace

Socializing activities

As for alt children, an important part of social development is participation in sporting
and recreational activities which stimulate interest and challenge children to use ther
abilities. The children can play sports such as football, basketball and volleyball Teams
are organized at each home and games are arranged between them. tach home also
provides television and video equipment, art studios for painting and music workshops
for learning how to play an instrument. All of these activities allow the children to relax
and express themselves, developing seli-discipline as they attempt to master skills and
build self-confidence.

Another important aclivity 1s the requirement of participating in manual crafts tar two
hours per day Children make bracelets, stutfed animals and braided fabric which are
then sold at fairs Again these activities give children a sense of pnde in themselves for

completing a lask and give thern a sense of accomphshment.

With the development of these social skills, children become ready to move out into

society

Working with schools

After about three months in the home, children are able to develop behaviour patterns
and habits which are suttable to the school environment, bul this does not mean the
«chools are ready for the chiidren Project staff tace the bureaucracy of registering pupils
and students without bieth certificates, identification, or proaof of previous schoobing into
ocal schools Once this s accomplshed, pugnls and students are not alwavs warmly
welcamed by school admimnistratars, teachers and other putils and students who are not
accustomed ta the specal needs of the new children To help ease the tranwtion.
project workers have wrtten brochures for school staff to explain the special needs in

order to better prepare them and to encaurage a warmer reception
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Entering the work force

Alt chidren 14 years or older are required to participate in job-skills workshops such as
auto mechamcs, sewing, ceramics, baking, textde fabncation, etc These warkshops
offer chiidren the chance to acquire marketable skills In adsition, the project staff try to
place the children in part-ime jobs i local stores or companies. Again, stalf face the
same abstacle of ignorance when approaching potential employers as in the schools. So
brochures are distributed in an attempt to educate employers in overcoming their hes:-
tant attitudes toward the chitdren. Pubhc ignbrance 1s one of the biggest obstacles
tacing these children as they try to regam thetr lves Their efforts are futile 1t society will

not welcome them batk

Returning to families

One of the toughest |obs for the social workers at the homes is reuniing children with
their families Most children have not lost total contact with thesr families, but most left
because (amily conditions were not good Working on weekends and entering 'shaky’
neighbourhoods, social workers attempt to negotiate conditions within homes so that
children can return successtully. Often chitdren are not placed with the nuclear famuly,
but return to extended family members. However, even if the family setting fails,
chitdren can immediately return to the open homes rather than being forced back into
the street

Results

After two years 10 operation, the five homes in Lima have welcomed, tor some penod
ot ime, 90 per cent of the street children in the tour defined zones. Some 25 per cent
of the children have been reunited with their famshies and 30 per cent wisit thew famiies
on weekends, 30 per cent are back in school Due to the success of the pregramme,
CEDRO 15 trying to extend s eftorts to other Peruvian cities and will begin a pitot

programme to imprave working conditions for chitd labour.

‘CHILD-TO-CHILD' INSTRUCTION IN MANILA

The Manila drop-in centre cantrasts to the Lima project in that the majonty of the
children on the streets in Marila are not children “of” the streets 70 per cent of them
return hame each might and only 5 per cent have no contact with some type of farmuly
structure Most of these children are on the streets durning the day due to economic
hardships which force them to leave formal schoals in search of income to support their
tamibes Many work as domestic help or sell goods on the street, however. increasing
numbers turn o begging, scavenging, proy tution and picking pockets to survive
These chitdren’s educational needs must be met 1f they are to move beyond therr

current situation
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A community helps itself

A large concentration of the sireet children are in the Malate area, the centre of Maruta’s
tounst area The Malate Catholic Church began working in the area with its Basic
Chostan Community (BCC) trom which developed the Bahay Tuluyan {Brop in Centre)
10 meet the educaticnal needs of street children The BCC and Bahay Tuluyan operate

on the same prnaples

B Every commuiity has within itselt the resources to care for iwself
8@ Civen the opportunity and a method, a community will respond

to canng ferts needs

B The most etfective education 1s when children learn trom therr peers

Based on these principles and after help from the Australian embassy in repainng the
(hurch parish buillding, the Bahay Tuluyan opened in September 1988 with a staft of
tour voung professionais and a young couple with small children who play the role of
house mother and father. The staff. asasted by junior educators  who are street
children who have been tramed by the centre - carry out basic education classes, day

care. vocational classes, a theatre arts group, a partcipatory research team and peer
counselling.

Junior educators

Deriving from the premise that chuldren learn best trom their peers, the cenire began
the junior £ducators traming programme i which older children who reqularly atlend
the centre programmes are selected to receive instructional training 1n order to educate
the younger children at the centre. The training nvolves mstruction in syllabus making,

tesson planning, teaching methodology, communication skills, human refations traiming

angd documentation

in addiion the jumor educators have the chance to attend speaal seminars n
leadership, value tormation, self-discovery and other issues to help 1n their
development. Once the junior educators have completed traiing, they become junior
statt members at the centre and assume fesponsibility for runming classes and

documenting the children’s progress

Non-formal education

The centre empioys non-tormal education techmigues rather than the format s¢honl
methods which did not it with the needs of the street children At the centre children
are not required tn pay for services or matenals, no umifarmy are reguired and the

otruae ture 1s fleble These are all elements wittun the formal school systems svha s ddnive
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oul street children because of tack of money tor supplies and uniforms, and the need to

work and attend school simultaneousty

The structure of school v not the only difference The methodology 1 also adapted (o
Le more interactive, thus engaging the students i actraties. Also, lessons are related
W their expenences As many sell geods on the street, mathematics s taught in terms
of this daily functton Art and drama are used extensively to allow children a wat to
express themselves Pupils are not graded on performance and have an opportunity tor
self-evaluation as well as evaluating their mstructors, the methods used and their peers
This way children develop at their own pace and there s a low drop-out rate because

pupis feel a sense of belonging 1o the educational process

Centre activities

In additiun to the basic education classes provided, the centre also sponsars 4 number
of other activities designed to improve the future prospects of the street children
it provides day care and pre-schoot ciasses for toddiers whose parents work in the area and
cannot afford to pay for day care. Pre-school prepares the children to enter formal schooling

and works as a preventative measure against more youngsters taking to the street.

The Theatre Arts Group provides children an outlet for expression. It encourages them
1o develop plays around their lite experiences, which m turn allows them (o express
often difficult expernences of abuse-and neglect, it s also an effecuve medium of

communicating these circuimstances to the public in order for action to be taken.

Vacational classes in electricity, typing and sewing altow students to gan valuable skills
for future employment away from the streets The electricity course s taught by a junior
educator who was sponsored by the centre to complete foimal training to become

a professional electriian Now he 15 sharing his knowledge with others and serving as
! g

a positive 10le model

The centre v beyimning to mvolve junor educators in peer-counselling training so that
they can better help their peers The centre 15 also involving children in research on the
ssues faaing street chiidren, realizing that they can bring first hand insughts often
uverlosked by adult researchers These programmes help the children involved to
hecome active and valuable members 10 therr community while at the same lLime

serving a numbser of therr peers

Winning twice

Because of its philosophy that a community can help itself 1if given the right direction,
the Bahay Tutuvan is winnimg twice 1t 1s helping children recsive basic education and,
by nang community. members to do ths 1t s mcreasing the pride within the

community 1o continue learning
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~ " DOCUMENTING AND DISSEMINATING SUCCESS

X

DEFINING THE SETTING

¢ ith the assistance of UNESCO field oftices, projects were identified and then documented
¥ to crystallize years of work which provide-examples to other educators in developing

prograins. The documents present the geographical, cultural and political tactors which

charactenize the setung in which each project operates in Chile, the Mimistry of

Education 1s recovering from decades of military control. The pohcy-raakers in Ganzu

' province, China, are faced with meeting a national mandate on education The
government of Sudan s trying to balance between the needs of Islamuc culture and the
demands of a modern society The description of these factors helps to define why
certain strategies work n one situatien, but not in another This 1ssue was brought into
focus at the workshop in Chile on innovation design which recognized the

interdependence of educational innovation and larger social policy

Guiding principles

Beyond descritung the setting, project docurments also present their project’s guiding
prnciples These prinaiples are what help to form the framework for each project In
india, PROPEL stems from the wnitings of |. P Naik who presumes that innovation must
view education from the demand side rather than the supply side So PROPEL developed
a framework aimed at increasing demand for educatton over increasing the supply, that
is based on the premise that schools without students serve no purpose Chile's 900
Schools project devefoped trom the concept of ‘positive discrimination’ The Ministry of
ducation decided to invest more into the lowest performing schools in order to increase
achievement levels It Manila, the Bahay.Tuluyan utilizes teaching methods in harmony

with ts quiding principle that children learn best from their peers

Implementation

Once the prinaples are lad down, descriptions of project implementation are given
Concrete information pertaining to hours of class time, teaching methods. training
methods, matenals used. tunding for projects, communily activities, and management
structutes 15 given Educators learn that JiP in Ganzu province developed a weekly
mstructional innovations newsletter to keep teachers up to date on new methads. In
Indha Village Education Commuttees were formed to momitor education v each viltage
In Chule, after schootl warkshops twao hours two days per week run by community mem-
hers were established These are all practical ways of how principtes were transformed
mto action By reading these ideas educatars can analyse vach conarete step, reflect on

s ments and feasibility to their own utuations, and then make necessary adjustments
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MosiLizing PROJECTY VIDEOS

CHILE: Chile 1991: Los Anas de! Cambio
(30 min)
produced by UNESCO, 1992

CHINA: JIP: Raising Achievement Level of Children in Primary Education
(60 mun)
pruduced by the Institute of Educational Research of Ganzu Province
i co-operation with UNESCO, 1990

INDIA: AAPLA VARG - A place of our own to grow
(30 mun)
produced by UNESCO, 1993

SENEGAL: May the Night be Short
(60 min)
produced by UNESCO, 1992

SUDAN: To be produced by UNESCO

betore simplementing The key 15 that the documents are hiled with ideas  ideas which
stimutate new idvas In JIP teachers were introduced to new interactive teaching
methods which lead them to create new low-cost materals One idea leads to another

and so on. The documents give methods which simuiate new inspitation.

Adding spirit

The videos produced (in Chile, China, India and Sudan) by the mobilizing preiect bring
ite to the facts and figures within the documents They allow viewers to enter the
schools and communities of the projects. The engagement ganed -from active
participation can be seen on the children’s faces Viewers watch community members
laying bricks of a new school bulding in China; they hear the voice of a young Chilean
student given confidence by after school workshops that she can become a journalist,
they sit on the floor of a fantern-it gazebo with young tndian girls studying mathematics
atter adong day's work Viewers traverse the hields with these same girls as they herd

goats while also ¢ollecting leaves and rocks to be used in the evening lessons

Although it s difhicult far viewers 1o recatl all the words and information provided in the

videns, they do remember the spirit brought through the sounds and IMaqges
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DISSEMINATION: WORKSHOPS

An exchange of ideas

Once the achieverments of each ot the projects had been documented, dissermination

workshops were the tnigger to start the How of wdeas envisioned within the mobiizing

project Each workshop brought together a minimum of twenty participants from

at least five countries (or reqons i large countnes such as China and india).

SUMMARY OF WORKSHOPS

Workshop

PROPEL Mobihzing Workshiap

Management ot fducational

Inmoy ations

Latin American Conference on
Street Children «m Conflict with

the Law’

Asian Regronal Warkshop for

Traiming Street Children Fducators

Nationa! Dissermination Workshop
on Joint innovative Project on
Rarvng Achieverment Level of

C hvidren i Primary fducation

Recponal Seminar of Experts on
Quramc Schoals and therr Role i
the Universanzation and Renewal

nf Basic Educatinn
Afncan Edur ation Actors Social

Reprodii hon and international

Relatuns

Date and
focation

15 - 20 March 1993

Pune, India

9 . 12 November 1962
Santiago, Chite

8 - 11 November 1993

Rio de Janerro, Brasil

111 September 1993
NManda, Phidippines

24 28 September 1993
Ganzu, Chma

20 24 january 1993

Khartoum, Sudan

26 - 30 Apni 1993

Dakar, Seneqat

No. of

participants

20

20

81

30

300

Participating
countries

tndia, Nepal, Sr Lanka

Chile, Brasil, Colombna,

Mexico, Trimdad

Brazil, Argentina,

Chile, Peru, f1 Salvador

Cambodia, Indonesia,
Phulippines, Thailand,
Viet Nam

China (6 provinces),

Nepal, Bangladesh,

Japan

Sudan, indonesia, Chad,

NMab, Mauntania

Berun, Burundi, Senegal
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The parttaipants gathered for an intensive week of discussing philosophies toward
the universahzation of primary education, presenting models of innavation, exchanging
experiences and developing plans for implementing strategies gamed dunng the
workshops Along with the concrete information provided through case presentations
and site visns, the workshops were a time for human contact, for igniting spinits
Together, partictpants inspired one another and received encouragement and renewed
energy to continue their work. As UNESCO education specialist in India said, the work-
shop was valuable as "an exchange of ideas which can become g springboard for new

deas and new thinking'.

GENERATING NEW THOUGHT: WORKSHOP CONCLUSIONS

PROPEL Workshop: towards a new framework for bosic education

hrough examining issues such as micro-level management of school systems through
use of village councils, non-formal education structures, curriculum analysis of non-
formal verses state curnculum and teaching methods used in delering curricutum, the
PROPEL workshop partictpants defined a new framework for conceptualizing basic
education. They concluded that when developing innovations, one should consider self-
fulfilment of individuals as the goal of education, the state responsibility for providing
access to education. universaiization as creating learning opportunities, education as a
holistic learning experience, development of relevant content, building community

ownerstup and, most importantly, mobihzing demand for education

Mobilizing demand for education is the guiding principle of the PROPEL project. This 1s
a principle which acknowledges that opening schools 1s not enough; society must value
schools as well In planning educational change, educators must examine the reasons
why students reject schools Is it due to irrelevance of curriculum, a tack of awareness
of the benefits of education, interference with daily survival, an mability to enwvision
a different future, or lack of active engagement? It s only after the reasons have been

recognized that innovations of value to the society they are meant to serve can be

implemented

The most encouraging outcome of the PROPEL workshop was the Indian Secretary of
Education’s intent to sponsor two or three similar workshops n the future for non-
gavernmental organizations, large-scale externally-funded projects and government
otfices involved in Education for All A UNESCO speciaiist reported that ‘Central Gov-
ermment’s antention to organize these workshops indicates that the UNESCO/INE

Mabilizing workshop has already had an immediate mobilizing effect *

Chile: a fresh look at innovation

The purpose of the workshop on Management of Educationat Innovations was to
develop cntera tor the design and implementatior: of innovation This objective was

achieved by anaiysing the structure of current innovations. in particutar Chile's 200
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Schools project Analysis of the project involved disCussing innovation as part of general
public pohicy which, in the Chilean context, was polky aimed ai utizing posiive
discrimination 1o reduce poverty and at increasing community partiapation i schouls
This perspective provided workshop partiipants with “a tresh took at innovations by

recogmzing the mterdependence ol INnovaltons to larger social pahcy

The outconie of the discussions was the development ol a tramework tar looking at

mnovation N a larger social context

1) intended actions must consider criteria for success
{pobtical support, economi,

conditions, available resources)

2) design must consider conditions of implementation
(opportunity inked to poittical,

institutional, academic time frames)

3) design . must consider conditions tor reahization
(factors such as feasibility, credibility,
trust, communication, competence

and compromise)

when designing educational innovations, policy-makers must consider the larger social
Context i which the education system opesates. Decisions made on a general level will
have implications in developing educational programmes; the 900 S¢ hools projedt

resulted trom the general policy decision on positive discrimination

Street children workshops: general policy and practical strategies

Two workshops were held in 1993 which addressed the problems of street children and
hrought together professionals working in different areas to discuss strateqies and
wlutions One, held 1n Rio de lanero, concentrated on general public policy toward
street children and focused particularly on the role of police officers. The other, held in
Manila, focused on exchanging deas on mtervention programs aimed at providing
base education for street children The latter workshap's facal pomt was the Manila
based Bahay Tuluyan which uses non formal education techniques centred around

Chitd to Child learning

Rio de Janciro

Hedd at the State Universidy of Rio de fanero (UER]), the Latin Amencan Conference on
Street Children in Conflict with the Law™ brought together professionals from faw
riforcement (police), social servaces (lustice) and education as well as representatives

from mternational orgamizations the Umited Nations Children's fund (UNICEE),
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UNESCO and the Bureau Internationale Cathohgque pour l'Enfance (BICE) The objective

wa to discuss ways in which the three types of agencies could co-operate toward the
goal of brnging more street children back nto mainstream society One of the major
threats faaing street chiddren & poor treatment by pobhice otficers due to

msunderstanding about how ta deal with the children

The conference aimed at discussing ways in which universities could become involved
n the traming of pohce officers to better equip them to deal with street children

Demacratic strategies and practices for maintaining <ivil order were also considered

The results ot discussion were a recogmition of the need 1o continued collaboration
among Latin Amenican countries and a recommendation to develop police traming

programmes at the university level

Manila

the Asian Reginal Workshop for Training Street Children Educatars brought together
educators involved with programmes aimed at educating street children. Included
among the educators were four ‘Junior Teachers' ranging in age from 16 to 17 who
were trained in Child-to-Child pedagogy '

The objectives of the conference were 1o share experniences in teaching methods, to
identify topics and activities to be included in lessons taillored to the needs of street
children. to learn and observe from concepts implemented in the Philippimes and to

prepare follow-up plans of how to take deas back to home countries

in adddion 1o meeting the objecuives of the workshop, participants were particularly
enhightened by the four sumior educators who embadied the success of the Child-to-
Chid pedaqogical method taught dunng the conference. Participants also felt they had
recerved recogmtion tor their work done in this field and this in turn provided them

restored energy to continue thewr work.

Joint Innovation Project Workshop: further development of JIP

Held i Ganzu Province, Chuna, the JIP workshop brought together educators for the
purpose of sherning experiences on [IP and exploring eftective means for tuture
development  Dunng the workshop partiapants agreed that the keys 1o JIP's success
were its focus on pre-school education, on community involvement and on teacher
cducation Partictpants noted that alf Chinese provinces 1n which the programme 14
runming have established pre-schools 18 conjunction with pnimary schools and have set

up teacher in service traiming

Participants discovered that innovations had taken place beyond the |IP framework One
was the use of low-(ost materials in developing teaching matenals. A tesult of training
recewved i effective teaching strateqes, teachers created the matenals on therr own
miative e addibion, o programme for encourgqing of siow Ilearners has been imple
mented i one of the |IP schools This programme attempts to change teachers
atitudes towards accepting children with vanous learming capacties winch s in line

with UNESCO s indusive education” approach to specal education
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At the end of the workshop, educators wanted to see the programme expanded to
more Chinese provinces. They listed areas of improvement for the provinces already
involved in the programme. These improvements included the need to develop
educational funds, upgrade the quahty of education, train prnaipals and community
leaders, giace greater emphasis on communilty participation, enhance pre-school

education and further improve teaching methods and matenials.

Partiipants left the workshop with new insights into JIP gained through discuss:on of

achievements in various schools.

Quranic Schools Workshop: can Quranic Schools be
utilized to deliver basic education?

Held in Sudan, the Regional Seminar of Experts on Quramic Schoals and their Role in the
Universalization and Renewal of Basic Education brought together experts from
countries concerned with the potential role for Quranic schools in the universalization
of basic education. As no concrete model has been established, the objectives of the
seminar were to study models of existing Quranic schools, examine strengths and
weaknesses of the schools, examine the matn areas for modernization and agree on a
model for the schools which allows for two functions, learning the Quran and Islamic

principles, and learning modern subjects

In his opening speech to the partiaipants, Dr. Abdelwahid Abdatiah Yousif of UNESCO

stressed the need for governments, in providing basic education for ali, to develop
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a comprehensive educational framework which incorporates formal and non-formal
educational structures. "This is because the basic educational needs of children, young

people and adults are highly varied and must e met by means of equally diverse

educational systems.’

The outcome of the seminar was a number of recommendations concerning policy,

administration, curriculum and teachers, including the following.

Policy: Governments should incorporate Quranic schools into basic
education policy

Administration:  Departments with the Ministries of Education should be established
to oversee the Quranic schools and establish parent councils for
each school to provide support to the schools.

Curriculum: New curncula must be drawn to incorporate the goals of Quranic
and modern subject education.

Teachers: In order to train Quramc teachers in modern subjects, teacher

traiing colleges should introdice special programs for Quranic
school teachers and administrators.
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A review of the six mobilizing projects underlines how different they
are and yet shows how some elements seem to be common to all. Some
of these common elements deal with new teaching methods, adapting
to culture and involving the community.

NEW TEACHING METHODS

Active participation

Whether mstruction 15 being given in a formal classroom or at a community drop in
centre, all projects stress the importance of training teachers to use active pedagogical
methods Teachers are shown how to move away ftom chalkboard tecturing towards
nteractive discussions with their pupils In-service traiming programmes teach teachers
that tearners will acineve more and have a higher interest in learning when they feel
engaged in the work Classrooms should be a place where chitldren can express their
thoughts and ideas by speaking with teachers and peers Teachers need to use visuai
matenials which help children use all their sensory systems 1o comprehend new topics
Using these techmiques, teachers move from being mstructors of informatiun to

hecoming tacihtators i the lrarning process who guide children n beconming lifelong

learners.

Focusing on the child’s world

Another common element addressed in teaching-traiming programmes s the need to
value the ctuld's environment by relating lessons to it. This engages pupils in the learming
process by making education relevant to their expeniences By taking the children
outside classrooms ta read street signs and calculate purchases at the market, students
miake the connection between concepts taught i the classroom and their evervday hte.
By using children’s stones as the base for wrting assignments, teachers vahdate those
experiences Children's self-esteem increases as their culture s recognized within the

educational process

By implementing the new teaching strategres, teachers mcrease the level of interests in
therr students  Education s na longer something done to pupils i a toreign
environment, mstead L s an active pracess for which pupils are responsible and which

o woven within therr daily experiences
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ADAPTING TO CULTURE

Non-formal education

Recoynizing that formal education cannot meet the needs of ail children frees
governments to develop education systems which are a combination of fermal schools
and nun formal alternatives The non-tormal alternatives atiow children to attend school
in the evening, a few hours per day or between harvest seasons These allernatives are
what allow policy-makers to adapt to the constrants of rural farm: Iife or life on urban
streets Without them, educational structures do not have the flexibility to educate all

people

COMMUNITY COMMITMENT TO EDUCATION

A key element within the projects was the ability 1o mobilize commurties around
education Without community support most innovations will fal because 1t s the
commuinity that will encourage or discourage educational participation If parents are
commutted to education, they will send therr children to schools, if businesses are

committed to education, they will offer financial support

As was cancluded m the waorkshop on educational innovations in Chile, schools cannot
#xIsLIN 9 vacuum, separate trom the larger social context They must become an ntegral
part ut the commiunities they serve. The adnunistrators in Ganzu province discovered
that by opemng school doors to the community, they qamed enmotional and financial
support By making villages responsible tor administering education in rural india,
PROPEL changed parents’ attitudes toward education  going to school was no longes
reqgatded as fess relevant for guis but rather as an important means for improving the

tuture of thewr daugbter’s hives

Regardless of approach farmal or nonformal education  all sx projects were
successful because they trained teachers in how ta make education come alive tor ther
pupils, they respected the wulture of the communities they were serving and, rather than
mposng change, they taught commumities how 1o help themselves, which i turn

mspured commuanities 1o become comnutted to edudstion for ali
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KEEPINC THE SPIRIT ALIVE

‘Congratulations for the results of the Mobilizing Workshop | am impressed by the
similitude of approaches in india and Latin America It seems that the PROPEL model has
common elements with Escuela Nueva in Colombia and that the Sciences project in

PABAL can be compared with similar experiences in LAC
‘Let us exchange maternals on future evaluations of these types of projects.’

This memo, wrtten 18 Qctober 1993 from Latin America to india, embodies the spint
of the mobilizing project, a spirit of co-operation among educators to share ideas and
expeniences. Through this exchange educators discover the common elements of
successful innovation such as teacher tramng, adapting to environments, and gaining
community support. in addition, they become aware of general theories - seeing
education within the larger social context and creating & demand for education before

creating a supply

The mobilizing project has shown educators that they can learn from one another and
inspire one another. They have the ability to universalize education from within each

community and need only initial frameworks to reahize their potential.

Universahzation of education will not be achieved through the implementation of one
‘nght' method, 1t will be achieved as communities recognize the value of education,
work 1n cg-operation with one another to share and develop methods to meet their
educational needs, and then strive within the imits of thew own resources to educate

the members of their communities

The mobilizing project has ignited the spint of co-operation among communities and
has prowvided imtial models for success. it 1s now up to educators worldwide keep the

spint ahve 1n thewr attempts at education for ail
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